PAGE  
Gilley   5

SDAIE Unit

K. Bailey E. Gilley

LING 400

Dr. Cline

23 May, 2001

Strategies for Second Language Instruction

Now-a-days, academic instruction is based on a Rationalist theory.


Second language learners need a lot of scaffolding (which is building upon what they already know, background development).


Students go through 4 stages:

1. Preproduction:
a. Students communicate with gestures

b. Lessons focus on listening

c. Lessons build receptive vocabulary

2. Early Production:
a. Students speak with 1 or two words

b. Lessons expand receptive language

c. Lessons motivate students to produce language they know

3. Speech Emergence:
a. Students speak in longer phrases

b. Lessons continue to expand receptive languages

c. Activities promote higher levels of language

4. Intermediate Fluency:
a. Students engage in conversation

b. Activities promote higher levels of language

c. Reading and writing activities are incorporated into lessons

(Lecture Notes, Powell – April 16, 2001)

Strategies:

· Summarize text in small groups

· Realia (blocks, videos, pictures)

· Preview-Review format (Cary, p. 26)

· Modify speech, speak clearly and slowly (Cary, p. 27)

· Provide more wait-to-think time (Cary, p.27)

· Model thinking and writing process (Cary, p.29)

· Check often for comprehension (Cary, p.28)

· Word banks within themes (Cary, p.36)

· Non-traditional assessment (Cary, p.30)

· Keep expectations high, yet reasonable (Cary, p.30)

· Reciprocal reading

· Total physical response (Cary, p. 66)

· Story invention

· Oprah Winfrey strategy (Cunningham, p. 75)

· Small group reading (Cunningham, p. 76-77)

· Increasing group size

· Felt boards

· Support primary language and culture

· Support visual learners

· Role Playing (Cary, p. 102)

· Complete assignments in primary language (Cary, p. 104-105)

· Parent Volunteers (Cary, p. 108)

· Use a variety of resources (Cary, p. 90)

· Use short phrases

· Repeat often

· Use familiar vocabulary

· Share journal (Cary, p. 104-105)

· Story pyramids (example on next page)

· Show students what they will be learning and doing (Cary, p. 26)

· Metacognition monitoring

· “Say it, Explain it, Repeat it!”

Story Pyramid

Story pyramids are a wonderful way for second language learners to write a creative story without feeling the pressure of conventional story writing.  Pyramids provide an easy format that students can follow, and are fun for the entire class.

One word describing the main character

Two words describing the main character

Three words describing the setting

Four words describing the problem

Five words describing an important event

Six words describing another important event

Seven words describing another important event

Eight words describing the ending

Example:

1. Cinderella

2. Cute, Nice

3. Palace, house, backyard

4. Her mother was dead

5. Stepmother made her clean house

6. She went to the palace ball

7. She danced with the prince and ran

8. They got married and lived happily ever after

(Lecture Notes – Powell, April 16, 2001)

What Good Second Language Learners Do

To Learn a Second Language

· Have a strong drive to communicate

· Focus on form by looking for patterns that work

· Analyze patterns

· Find situations where they have to participate to communicate

· Take advantage of all practice opportunities

· Monitor their speech as well as that of others

· Are often uninhibited

· Are willing and accurate guessers

· Use positive self talk to combat inhibition

· Pay attention to meaning

· Are willing to make mistakes

Second language learners tend to select strategies that work well together.  They are able to orchestrate the use of a variety of strategies and tailor the repertoire of strategies to meet the requirements of the language task.

(Quiocho, Alice, ED.D., CSUSM, handout)

Response to Second Language Learners Handout

Much of what was written in the handout, “Literacy Development for English Learners Institute ELD/ELA Success,” I learned last semester in Education 364.  However, the presentation of the material in this handout is wonderful.  The handout provided an effectively neat organization of the material, in small sections that are easy to understand.  The only thing that I was disappointed in was the fact that ELD and ELA are not defined; we as readers are given no indication as to what the initials mean.  We just have to figure that out for ourselves.  Despite that little setback, I still did enjoy the information.


The section on lesson design is wonderful.  It is very straightforward and simple, yet thorough in content (which ironically is exactly what the section asks the teacher to do for his or her students).  This type of lesson planning is not only beneficial for second language learners, but also everyone within the class.  Some students in a classroom are visual learners, while others are kinesthetic.  Offering lesson plans that encompass every type of learning style, benefits all students within the classroom, without excluding anyone.  This way, every student has the opportunity to learn the material in the manner that is easiest for him or her.


The vocabulary development section was also great.  I really liked the numerous different types of definitions that the students can use.  Allowing students different ways in which they learn new words allows for better retention, and more frequent use.  The only thing that I did not see on this list and something that I plan on using in my future classroom, is a picture definition.  I saw this technique used once on an observation in a fourth grade classroom and it is very effective for visual learners.  The teacher allowed each of the students to write their vocabulary words and their definitions in three different ways; the three ways that helped them best remember the words.  I saw two students actually draw pictures for one of the definition types.  Not only were these students artistically gifted, but also the pictures really helped them grasp the vocabulary definitions much more thoroughly.

The comprehensible reading, and writing sections, will often overlap.  The students will often read culturally relevant materials, then reflect on them, and write appropriate comments.  This helps students use culturally comprehensible language, and allows for instruction that involves ZPD concepts.  When students are presented material that is of cultural importance, they often can connect to the material more thoroughly, and remember it better.


The last section, the comprehensible listening section, along with the comprehensible speaking section, is wonderful.  Allowing students to talk in small groups of two, then three, is very important for second language learners.  By giving these students the opportunity to talk with other students one on one, they will usually talk much more, and learn the second language much faster than if the material is always presented in large groups.  Second language learners are often scared to talk in front of the class as a whole; however, they find it fairly easy to talk to one or two other students.  All in all, the article was wonderful, and the information will definitely be used in my future classroom.
